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Academic Program Review: Business Management 

Introduction 

 The University of Saint Katherine (formerly Saint Katherine College, and hereinafter 

mentioned as the “University”) was founded by Frank J. Papatheofanis, M.D., Ph.D. and 

incorporated on June 30, 2010 as a non-profit corporation in California. The institution of higher 

education petitioned for a change in name from college to university, which was approved on 

November 14, 2016. The University first received approval to operate in 2011, under the 

authority of the California Bureau of Private Postsecondary Education. The University was 

originally located in Encinitas, California from its inception until 2014, at which point the 

founding of a new site in San Marcos, California led to its permanent transition for purposes of 

securing future growth and stability. From its beginning, the University has offered the Bachelor 

of Arts (BA) and Bachelor of Sciences (BS).  

The University was designated a liberal arts and sciences institution, with instructional 

activity offered in the context of an Orthodox Christian worldview. The first coursework series 

began in the fall 2011 academic term, and 14 students matriculated to comprise the first 

academic cohort. Beginning in the spring 2017 academic term, the University enrolled 97 

students, representing a nearly 593 percentage increase in matriculants. The University’s first 

commencement took place in the spring of 2013, and the second and third graduation exercises 

in the spring of 2014 and 2015, respectively. The University’s degree programs are delivered by 

four full-time faculty members and 16 adjuncts whose primary employment activity is 

instruction. The majority of the faculty hold a doctorate or other terminal degree. The leadership 

team and administration is composed of seven full-time employees, including the President, 

Chief Academic Officer, and Chief Financial Officer. Three of the six administrators also hold a 

faculty rank of assistant professor or higher.  

The University remains the only independent Orthodox Christian College of liberal arts 

and sciences in the world. The University is not part of a larger system or organization of the 

Orthodox tradition. The mission of the institution is as follows: “To provide a balanced 

education in the liberal arts and sciences, founded and rooted in the life of the Orthodox 

Christian Tradition – Inquiry Seeking Wisdom.” 

Saint Katherine has a unique offering of degree programs that focus on the following four 

major fields of study: Arts and Humanities, Business Management, Kinesiology, and the Natural 
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Sciences. Three of these areas contain study concentrations. While students’ pursuit of 

knowledge in each of said areas may vary, all programs are centered and culminate in the focus 

of “Inquiry Seeking Wisdom,” as the faculty help shape a learning environment to nurture a 

person of balance, ethics, and wisdom by uniting the study of the traditional liberal arts with 

Orthodox Christianity.  

At the present time, the University of Saint Katherine is accredited by the WASC Senior 

College and University Commission. The University was awarded initial accreditation on March 

2, 2016. Since the Commission’s action, intensified interest in the institution has placed new 

demands on both academic and student affairs, such that Saint Katherine is a fuller participant in 

the higher education community. To that end, the University strongly desires to ensure that its 

programs and conferral of degrees are positively recognized by the public, as well as the higher 

education community.  

 

The listing below showcases current degree programs and their associated concentrations. 

 

     Bachelor of Arts (BA): 

 

          Arts and Humanities  

 Concentration options include: Art, English Language and Literature, Interdisciplinary 

 Studies, History, Music, Orthodox Christian Theology, or Psychology 

 

          Business Management 

 

     Bachelor of Science (BS): 

 

          Kinesiology  

 Concentration options include: Health Science or Exercise Science and Sport 

 Performance 

 

          Natural Sciences 

 Concentration options include: Biological Sciences or Chemistry and Biochemistry 
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Business Management Program Overview 

 

 The Business Management Program at the University of Saint Katherine has developed 

into one of the most robust areas of academic study, coupled with the general education and core 

curriculum. Overarching evidences point to a number of promising practices within Business 

Management, including internships and capstone projects, such as the senior thesis. While 

promising instructional exercises and effective curricular delivery occupy a stronghold within the 

University’s degree offerings, their germination within Business Management has produced a 

particularly potent exemplar for other degree programs, especially those pending a program 

review. As of the spring 2017 term, there are 42 students pursuing a degree in Business 

Management, representing the largest programmatic offering at the University in its history.  

 The University is prideful that Business Management is taught largely by practicing 

business professionals, as appropriate for this field of study. In fact, the program’s marketing 

materials showcase the fact that students are instructed by business leaders who have “been 

there” – a clear, colloquial indication that course offerings are exceedingly relevant and practical 

for skills development and well-suited for industry and professional applications. The following 

is the overarching claim concerning graduates’ post-baccalaureate abilities regarding learning 

outcomes: (students will) create future goals and a plan to achieve them, write a winning resume, 

evaluate internship and job opportunities, build a presentation portfolio that showcases 

knowledge and abilities, and learn how to effectively interview. 

 It is important to note that, due to the design of the overall curriculum, a degree in 

Business Management is reinforced by additional high impact practices and educational 

experiences from both the Integrated Core and General Education curricula. For example, the 

senior thesis capstone project and internship requirements support the alignment of outcomes at 

the instructional and program levels.  

 BA Business Management degree requirements – 120 total units 

 Integrated Core courses – 21 units 

 General Education courses – 36 units 

 Miscellaneous electives – 15 units 

 Upper Division courses – 24 units 

 Lower Division courses – 24 units  
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The program is led by Dr. Adriano Polonia, department chair, who also serves the 

University as the Executive Director of the Global Leadership Institute. Dr. Polonia’s 

commitment is evidenced through his multiple roles, which tap into both academic and student 

affairs. While the University is in a particularly propitious position to benefit from Dr. Polonia’s 

gifts as a committed instructional leader, a part-time faculty majority are responsible for 

delivering instructional activity.   

Framework and Structure of Business Management Program Review 

 Clarification on the framework used to evaluate Business Management is crucial for 

understanding the University’s seeding of academic program review in alignment with 

accreditation expectations. However, the emergent form of program review was noticeably 

unconventional, such that university administration was compelled to charge the Office of 

Institutional Research and Effectiveness (OIRE) with spearheading the process due to human 

resource constraints. Regardless, Dr. Christos Korgan, Director of OIRE and Accreditation 

Liaison Officer, led the academic program review process with occasional consultation from Dr. 

Adriano Polonia, Chair of Business Management. Together, Dr. Korgan and Dr. Polonia were 

the primary reviewers. The authors recognize that this team assembly process was markedly 

divergent from traditional program review methods1. This completed review document was 

forwarded to the Chief Academic Officer for certification. The final product of this review was 

presented to the President, as well as the Chief Academic Officer. Following this generalized 

review and its certification, this completed work was distributed to the external evaluator 

identified for assessment and accreditation mastery and expertise connected to assessing 

academic program review, Dr. Sharon Valente.  

 It should be further clarified that, while this is the second program review conducted at 

the University, other contours of the review process were distinctive for several reasons. These 

reasons are as follows: 1.) internal changes made to Business Management over the last two 

years, 2.) Business Management’s relationship with the Integrated Core, and 3.) the fact that this 

is the first program review for Business Management and functions as a type of pilot study with 

the primary objective of determining the best methods for gathering, analyzing, and utilizing 

																																																								
1	Recommendations were made to senior academic leadership to empower the faculty to 
spearhead the review agenda, with consultation and support from institutional research and 
effectiveness.	
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assessment data. Regarding the first point, said changes are explained in the next section of this 

document. Regarding the second notation, changes to Business Management were recommended 

in tandem with improvements in sequencing the Core, specifically with regard to the inclusion of 

coursework in writing as well as crystallizing the Integrated Core into a refined set of seven 

courses. This produced a powerful alignment of learning outcomes between sections of the 

curriculum. Finally, concerning the final notation in this listing, the primary author of this piloted 

review has attempted to respond to further changes in Business Management while 

simultaneously relying on existing assessment information to inform recommendations for 

improvement. Issues regarding assessment processes are demarcated further in this self-study. 

In the present, the University of Saint Katherine has institutionalized academic program 

review leading up to its first comprehensive accreditation visit. The program review process 

collects, analyzes, and interprets data concerning a program and its curriculum. This information 

is utilized in making recommendations to improve the effectiveness of the program and its 

impact on student learning and student success. Program review represents a means of ensuring 

that the university’s programs are effective and responsive within the limitations of available 

resources. Through a review of SLOs, key program indicators, and program objectives, the 

University will be able to assess its effectiveness and continue to offer high quality programs. 

The results of the review are intended to inform decision-making with regard to strategic 

planning, resource allocation, and business management improvement.  

Abbreviated History, Development, and Expectations 

 The University’s Bachelor of Arts in Business Management program has undergone rapid 

developmental changes across the 2015 - 2016 and 2016 - 2017 academic years. For the purpose 

of developing an abbreviated history for program review, the budding of Business Management 

will be discussed using the taxonomy of ‘pre-‘ and ‘post-accreditation’ terminologies. This is in 

part due to the fact that the awarding of initial accreditation encompassed the previously 

referenced academic years, which ushered dramatic programmatic changes to more closely align 

the program with the University’s strategic plan and future ambitions.   

 During the pre-accreditation period, Business Management was led by a full-time faculty 

member with a Ph.D. degree in Economics. In fact, the program was previously named 

“Business, Management, and Economics.” In preparation for the seeking accreditation visit, as 

well as to fully bring the institution into compliance with accreditation expectations, a Provost 
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was recruited to lead academic affairs. The Provost changed the original program to eliminate 

economics due to its loose coupling with the larger portion of the program’s instructional 

activities, resulting in its current naming. At the same time, the previous Program Chair was 

reduced in administrative and instructional commitment, representing the beginning of a 

leadership change for Business Management. The degree program was temporarily overseen by 

the Provost, who held a Ph.D. in Business Administration.  

Post-accreditation, Saint Katherine was approached by a philanthropist with interests in 

starting an affiliated institute designed to offer customized leadership programming for students, 

instructors/teachers, and other community professionals, as well as academic programs and 

research activities in the discipline. In collaboration with the current Chair of Business 

Management, the University launched the Global Leadership Institute. The Institute is seen as a 

collaborative division within Business Management. While still in its infancy, the Institute has 

thrived and attracted an unanticipated amount of community interest. Regular talks and addresses 

are delivered at a remote site on the University of California, San Diego campus.  

 
Table 1. Headcounts of Academic Program by Academic Term 

                          Academic Program  
Total 

     
Arts and 
Humanities 

  
Business 

 
Kinesiology 

 
Natural 
Sciences 

 
Term 

 
Spring 
2017 

 
Count 39 25 20 11 95 

  
% within 
Academic 

Term 

41.1% 26.3% 21.1% 11.6% 100.0% 

  
% within 
Business 
Comp. 

 
 

32.5% 

 
 

34.7% 

 
 

42.6% 

 
 

39.3% 

 
 

35.6% 

  
% of 
Total 

 
14.6% 

 
9.4% 

 
7.5% 

 
4.1% 

 
35.6% 

 
Fall 
2016 

 
Count 37 23 18 11 89 

  
% within 
Academic 

Term 

 
41.6% 

 
25.8% 

 
20.2% 

 
12.4% 

 
100.0% 

  
% within 
Business 
Comp. 

 
 

30.8% 

 
 

31.9% 

 
 

38.3% 

 
 

39.3% 

 
 

33.3% 
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% of 
Total 

 
13.9% 

 
8.6% 

 
6.7% 

 
4.1% 

 
33.3% 

 
Spring 
2016 

 
Count 20 10 6 2 38 

  
% within 
Academic 

Term 

 
52.6% 

 
26.3% 

 
15.8% 

 
5.3% 

 
100.0% 

  
% within 
Business 
Comp. 

 
16.7% 

 
13.9% 

 
12.8% 

 
7.1% 

 
14.2% 

  
% of 
Total 

 
7.5% 

 
3.7% 

 
2.2% 

 
.7% 

 
14.2% 

 
Fall 
2015 

 
Count 9 4 1 2 16 

  
% within 
Academic 

Term 

56.3% 25.0% 6.3% 12.5% 100.0% 

  
% within 
Business 
Comp. 

7.5% 5.6% 2.1% 7.1% 6.0% 

  
% of 
Total 

3.4% 1.5% .4% .7% 6.0% 

 
Spring 
2015 

 
Count 8 4 1 1 14 

  
% within 
Academic 

Term 

57.1% 28.6% 7.1% 7.1% 100.0% 

  
% within 
Business 
Comp. 

6.7% 5.6% 2.1% 3.6% 5.2% 

  
% of 
Total 

3.0% 1.5% .4% .4% 5.2% 

 
Fall 
2014 

 
Count 7 6 1 1 15 

  
% within 
Academic 

Term 

46.7% 40.0% 6.7% 6.7% 100.0% 

  
% within 
Business 
Comp. 

5.8% 8.3% 2.1% 3.6% 5.6% 

  
% of 
Total 

2.6% 2.2% .4% .4% 5.6% 

Total  
Count 120 72 47 28 267 
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% within 
Academic 

Term 

44.9% 27.0% 17.6% 10.5% 100.0% 

 
% within 
Business 
Comp. 

100.0% 100.0% 100.0% 100.0% 100.0% 

 
% of 
Total 

44.9% 27.0% 17.6% 10.5% 100.0% 

*Business Comparison percentages were derived from a transformed variable to isolate programs 
across academic terms. 

 

 
 
Table 1, above, displays headcount enrollment information within business management 

by academic terms between the fall of 2014 and spring 2017. As a proportion of instructional 

activity, enrollment data demonstrate the large role Business Management plays within the 

University’s program offerings between fall 2014 and spring 2017. Positive enrollment trends 

within the program are attributed to the two previously described phenomena within its history: 

the awarding of initial accreditation by the Western Association of Schools and Colleges 

(WASC), as well as the administrative decision-making by the University’s leadership to closely 

align Business Management with expectations within the field. These trends are also displayed 

using enrollment data in the form of attempted units. Please consult Figure 1, below. 

 
 
 
 
 
 

proceed to next page 
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Increasing student interest in Business Management studies is harmonious with rapidly 

changing economic realities toward a knowledge economy, coupled with public demand for 

more flexible models of higher education. These larger social factors undergird anticipated 

enrollment growth within the program. Internally, administrative decisions for recruitment 

efforts have attracted a significant number of student athletes, who represent a vocational 

demographic with preferences to major in Business Management, Kinesiology, and the like. This 

alteration in recruitment practice accounts for the significant jump in total enrolled students at 

both the University and within Business Management. Due to the fact that positively trending 

enrollments within the program are a more recent phenomenon theoretically tied to stronger 

athletic recruitment efforts, Business Management has graduated only three students. These three 

students completed their degree program in the spring of 2016. Importantly, six of the eight 

seniors graduating in May 2017 earned their degrees in Business management.  
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Part I: Demarcating Educational Objectives and Alignment with Institutional Mission 

 

Relationship to Mission and Strategic Plan 

 Business Management shares an intimate connection with the mission of the University, 

due to its history and role within a robust liberal arts and sciences curriculum. The degree 

offering was seeded at the start of the University, awarding it a special place within the context 

of a budding institution of higher education. What is more, the Business Management degree 

program complements the critical thinking and acquired knowledge students gain through a 

liberal arts and sciences education via foundational courses in business to develop the necessary 

leadership and analytical skills for careers in administration and management related 

fields. Inspection of the program’s coursework evidences balanced training within the liberal 

arts, which speaks directly into the University’s mission statement. Key to Business Management 

is its curricular comprehensiveness, ensuring a strong foundation for students in creative 

thinking, ethical leadership, perspective taking, oral and written communication, and, perhaps 

more importantly, appreciation for emergent material stemming from an increasingly connected 

and diverse society. Collectively, the program’s curriculum is nested nicely within the mission, 

values, and vision for the future of the University of Saint Katherine. 

 However, while analysis of document evidence points to a strong relationship between 

Business Management and the institution’s existing strategic plan, activities to reshape 

University strategy are underway, which might impact this bond. In preparation for a Special 

Visit in spring 2018 by a team of WSCUC peer evaluators, a strategic planning committee was 

convened. This committee is spearheading reconstruction of the existing planning document in 

order to implement revisions to ensure its inclusivity and linking to a fully operative budgeting 

process and input from the Office of Institutional Research and Effectiveness. This is a worthy 

mention not due to feared anticipation of divorce or disconnection, but rather a collective 

aspiration to solidify the bond between Business Management and the University’s vision to 

manifest enrollment enhancements and prepare for a proposal submission seeking approval to 

offer a master’s level degree. Indeed, the campus community and planning committee continue 

to actively invest in undergraduate Business Management studies. 

Institutional Learning Outcomes 



Page 12 of 33 
	

 
The following itemization presents the University’s institutional learning outcomes: 
 

1) Students communicate ideas clearly and concisely in both oral and written form 
(Articulate Communication, Written and Oral). 
 

2) Students develop a sense of inquiry rooted in critical thinking, research, and analysis 
(Critical, Informed Inquiry). 
 

3) Students engage in interdisciplinary approaches to learning such as integrative thinking, 
collaboration, and the application of theoretical knowledge to practical issues (Broad, 
Interdisciplinary Insight). 
 

4) Students establish a specialized set of intellectual and/or technical skills applicable within 
their discipline (Specialized Intellectual Skills). 
 

5) Students contribute self-reflectively to local communities and global society (Applied and 
Collaborative Knowledge). 
 

6) Student gain an appreciation for the historical Christian faith and deepen their own 
spiritual life in an Orthodox Christian context (Enriched Christian Spirituality). 

  
 

 
 The Business Management Program Learning Outcomes (PLOs) and are further aligned 

with course learning outcomes (CoLOs) in course syllabi. To verify their alignment and 
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assessment, an independent review was conducted of syllabi with the program. While an 

alignment of outcomes is crucial for any academic program a visual inspection of their 

configuration is a fruitless intervention without more granular considerations. Artifacts were 

analyzed for key assessment content. That is, each syllabi across multiple terms analyzed for 

content information on assignments with the goal of determining the extent to which detail was 

available to support the assumption that course-level assessment events reasonably tap into the 

constructs represented as PLOs. The syllabi dissection process revealed that, while some 

information was occasionally provided to support the possibility of accurate assessment 

inferences, the overwhelming majority of the documents failed to clearly indicate such 

relationships. What is more, it was challenging to develop sound conclusions regarding the 

extent to which faculty within the program are designing course materials around learning 

outcomes within the course which connect with those at the program level. 

 
PART I: Institutional and Program Alignment of Vision, Mission, Core Values, and 

Learning Outcomes 

Key Findings Recommendations 

1. The department lacks clearly 
articulated mission and vision 
statement.  

1. Develop a mission, vision, and value 
statement for the program. 

2. Request input from both part-time and 
full-time faculty members to shape the 
statement. 

3. Gather feedback from students 
regarding the direction of the program, 
as described in the vetted statements. 

2. Due to item 1, no evidence exists 
regarding program alignment and its 
intended student learning outcomes. 

1. Convene the faculty within the 
program to develop a shared 
methodology for aligning the program 
with subsequent student learning 
outcomes. 

2. Collaborate with the Office of 
Institutional Research and 
Effectiveness to inform decision-
making processes. 

3. Evidence of alignment of course 
learning outcomes and program 
learning outcomes is scarce, at best. 

1. Convene the faculty within the 
program to develop a shared 
methodology for aligning PLOs with 
CoLOs. 

2. Collaborate with the Office of 
Institutional Research and 
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Effectiveness to inform decision-
making processes. 

4. Course syllabi within the program fail 
to demonstrate purposeful assessment 
of learning outcomes, which carries 
implications for other portions of this 
self-study. 

1. Develop and implement a faculty 
development program surrounding 
assessment in order to strengthen 
syllabi. 

5. Institutional learning outcomes (ILOs) 
and program learning outcomes are 
consistently aligned; however, lack of 
assessment evidence is cause for 
uncertainty. 

1. Convene the faculty within the 
program to develop a shared 
assessment methodology to supply 
evidence of alignment. 

2. Use assessment evidence to make 
necessary alignment modifications, if 
any. 

 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

proceed to next page 
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Part II: Commitment to Institutional Integrity, Sustainability, and Accountability 
 
 

The University of Saint Katherine recognizes that the public has entrusted them with the critical 

responsibilities of upholding the values of higher education and contributing to the public good. 

What is more, the University fully acknowledges the necessity of engaging in sound business 

practices, demonstrating institutional integrity, operating in a transparent manner, and adapting 

to changing conditions, as further articulated in the WSCUC Handbook of Accreditation (March, 

2013). 

 

External Demand: Enrollment Trends and Retention 

 Analysis of enrollment trends and retention data. Enrollment data disaggregated by 

program suggest overwhelmingly positive trends, albeit preliminary and early in the post-

accreditation period. Across the six academic terms inspected, Business Management more than 

quadrupled. While this rate of exponential growth is indicated by visually inspecting all degree 

programs, Business Management enrollment trends appear particularly viable. Data from the two 

most recent academic terms suggest enrollment stability in the program2. What is more, retention 

and persistence analyses has produced rates varying between 95 and 100 percent, depending on 

term-to-term. This provides an additional piece of favorable evidence surrounding to program 

characteristics, which is discussed in greater detail, below. Please see Figure 1 for an enrollment 

headcount by academic term and program.  

																																																								
2 Enrollment projections have not been established as such derivations would be trivial, given the 
relatively early range of baseline data following the awarding of initial accreditation and small 
sample sizes. However, a larger enrollment management agenda does contain goals for the 
program. 
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Internal Demand 

 The Business Management program supports the University’s internal program needs for 

minors supporting other majors. Most course units within the major are generated by students 

pursuing the degree, which is consistent with patterns of course-taking behaviors found across 

degree programs. Other measures of internal demand suggest an intensive student interest in 

activities connected to the degree offering. Indeed, evidence compiled by the Office of 

Institutional Research and Effectiveness suggests that, among all student groups, student enrolled 

in Business Management were among the most participatory in offering feedback regarding the 

undergraduate program and the vision of the degree. At the present, other evidence to suggest 

more robust internal demand is scant. 

Size, Scope, and Productivity 

 Please see below for full faculty profiles for Business Management. This abbreviated 

information showcases rank, teaching load, administrative load release, and the like. The Faculty 

Handbook includes institution-wide criteria used by Business Management in determining the 



Page 17 of 33 
	

assignment of faculty to teach courses, serve on committees, and supervise the administration of 

the culminating undergraduate experience.  

The mentioned administrative procedure and corresponding documentation is limited in 

scope and availability to draw larger conclusions regarding Business Management, and 

cautionary interpretation is warranted. While the sections below also speak into conversations of 

productivity, it must be noted that such metrics remain in early developmental stages. That is, the 

limited availability of robust evidences ought not be misinterpreted for an unproductive program, 

as this first program review serves to identify and recommend their further maturation. 

Developing the data infrastructure remains key for building capacity to estimate productivity. 

Programmatic Generation of Revenue and Resources 

 Since receiving its initial accreditation status, the University has slowly become less 

dependent on donor support in order to close the gap between tuition revenue and institutional 

expenses. Analysis of data connected to the last two fiscal years indicate a positive balance. 

Based on direct costs of faculty salaries and related program costs, as well as indirect costs pro-

rated across academic programs and the Core/GE, Business Management finished the last two 

fiscal years with a positive balance. While, on one hand, the same is expected for the current 

fiscal year, future cost estimates and analyses will be benefited by a more complicated 

accounting of revenue generation and liabilities connected to the program.  

Programmatic Costs 

 Cost estimations for the program proved challenging for several reasons. First, due to 

internal demand, the program hired several part-time faculty, which led to increased labor costs. 

These costs are displayed in Table 4, below. While historical estimates of salary data are 

challenged due to longevity issues and recent hires as a result of enrollment growth demands, it 

is important to note that the program’s costs are markedly affordable. Indeed, a reconfiguration 

of the program’s faculty labor has led to decreased costs and an increased faculty, when 

comparing the spring of 2015 to the spring of 2017. Aside from these data, no official budget has 

been created for Business Management to date. It is needless to say that no benchmarking with 

national comparators with regard to costs and FTEs of the program has been undertaken. A 

budget must be created and approved by the faculty, and national benchmarks ought to be 

correlated during the process. Recommendations are listed at the end of this section. 
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Quality of Programmatic Inputs 

 Faculty. The ratio of full-time to part-time faculty has changed significantly over the past 

three years, with a 1:1 for spring 2015 and a 1:8 for spring 2017. This change in the faculty’s 

composition within the program is largely connected to matriculation. As internal demand for 

Business Management continues to grow, there was a need to grown and maintain a diversified, 

qualified pool of adjunct academic labor. Adjuncts were strategically recruited in order to meet 

students’ needs, especially as enrollment in upper-division coursework continues to steadily 

increase. The program’s only full-time faculty member also serves as Department Chair, holds a 

terminal degree within the discipline, and leads programming for the Global Leadership Institute. 

It is important to note that the Chair is a relatively new employee of the University who initially 

joined the institution to lead the Institute; however, program need and a natural goodness of fit 

led to the hire. Likewise, the overwhelming majority of the program’s part-time academic 

members are currently teaching coursework within their first term at the University. This 

budding requires the passage of time in order to more accurately determine quality with regard to 

this input.  

 Adequacy and availability. Consistent with other programs, the faculty needs are quite 

limited due to current enrollment realities. However, as internal demand for the program grew, 

adjunct faculty were recruited to ensure instructional adequacy and availability. However, the 

advising function assigned to full-time faculty has placed Business Management into a 

potentially challenging position due to the fact that only one full-time faculty member is assigned 

to the program. As administrative and instructional responsibilities for the Chair continue to 

grow, there may be need for the program to be mindful of looming threats to adequacy. At the 
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present time, advising is manageable and reliance on a contingent faculty majority for 

instructional delivery seems most viable. Administrators are aware that undue reliance on part-

time faculty has the potential to introduce challenges elsewhere with regard to broad faculty 

ownership of the program, curriculum review, and advancing a robust assessment infrastructure.  

 Professional development and support. Professional development in the form of travel 

support as well as rewards for scholarly activities are available for full-time faculty members. In 

fact, the University has taken a keen interest in supporting these activities by incorporating a 

compensation structure within the newest rendition of the Faculty Handbook, which was 

approved by the appropriate faculty governance bodies. However, evidence to support 

professional development and support in the area of pedagogy and assessment was scant, at best. 

While faculty awards for teaching were recently institutionalized for both full- and part-time 

faculty, findings from this review suggested that the topic of promising practices in teaching and 

learning within Business Management was a relatively new concept. More to the point, the Chair 

of Business Management indicated anticipated meetings with adjuncts, which suggests that 

developmental opportunities aimed at supporting the contingent faculty majority within the 

program might be challenged due to infrequent contact time. Further investigation is required in 

order to substantiate the possibility that reduced peer-to-peer contact has had any effect on 

known social-structural variables related to instruction, as part-time faculty were unavailable for 

contribution in the program review process. However, consistent with the finding that contact 

between the Chair and the adjuncts is limited, supportive opportunities for effective assessment 

were not observed. The unique contribution of part-time faculty to assessment efforts within the 

program was unclear.  

 Technology resources and information literacy. According to preliminary measures, 

the Business Management program has begun to thrive despite a relative absence of advanced 

technologies. Resources were made available due to strategic partnerships with local institutions. 

The extent to which faculty and student have used these resources is unknown. Likewise, how 

these resources have impacted students is an area for further inquiry. The University library 

contains physical holdings consistent with the informational needs required for Business 

Management, and the collection continues to expand.  

More recently, the University has committed to technological resource enhancements, 

which holds far-reaching, positive implications for Business Management. The Director of 
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Library Services conducted a thorough investigation aimed at advancing information services, 

resulting in a thick action plan to acquire a broad range of peer-reviewed journals. Indeed, the 

University has committed to a subscription research database services, ensuring that information 

resources are accessible to students and faculty at any time. This endeavor ensures that 

information is available to students pursing Business Management to promote the program’s 

collective interests in information literacy and critical thinking. Next, the University purchased a 

user license subscription to EMSI – a powerful economic modeling software informing higher 

education institutions on economic and workforce developments. Colleges and universities 

across the country are using the software to uncover labor market insights which span more than 

99% of the workforce. What is more, institutions are able to derive economic impact estimates 

for programs, align curricula to meet the needs of the employers, enhance career services, and 

develop insights regarding alumni. Additionally, the University is currently the second institution 

in the nation to adopt the INFORM® Journeys database for exploring career landscapes and 

opportunities for students in Business management and other disciplines.  Finally, it is important 

to note that the University transitioned to a stronger, more usable student information system, 

which only bodes well for Business Management due to its enhanced infrastructure and 

evidence-based tools. These technological enhancements are particularly noteworthy due to the 

fact that Business Management is developing a proposal for a cutting-edge master’s program in 

Leadership Studies. The usage of said resources for teaching and learning is expected to be 

reinforced through professional development initiatives and supported by both the faculty and 

the administration. 

 Facilities and the physical plant. The facilities at the disposal of the program are rapidly 

growing, offering exciting opportunity for future students. The President of Saint Katherine has 

recently acquired a long-term lease-to-purchase of property adjacent to the university’s main 

building. The contract allows the institution to renovate the space, updating facilities to 

accommodate additional classes equipped with state-of-the-art technologies, as well as 

remodeling a portion of the property exclusively for the Global Leadership Institute within the 

Business Management program. In addition to physical plant enhancements impacting the 

program, the faculty and administration are investigating variations in instructional design and 

delivery to accommodate multiple modalities, including hybrid courses.  
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 Student profile. The University was recently awarded designation and status by the US 

Department of Education as Hispanic-serving institution provided that over 25 percent of 

enrolled students are Latino/a. Many students represent the first generation in their families to 

attend higher education, and the University approaches its development of learning resources 

with this in mind in order to seize the opportunity to provide a robust liberal arts education to 

non-traditional and historically underrepresented groups. The demographic characteristics of 

students enrolled in Business Management do not significantly differ from those in the 

aggregate.  

 Course profile. Historically, an average number of business courses have been offered, 

each with relatively low enrollments, which is on par for program-specific classes across the 

disciplines. However, enrollments have begun to climb, especially as the Chair revitalized and 

realigned programmatic offerings. This allows students taking said courses to experience 

intimate instructional contact with attention and support. Indeed, Business Management in 

tandem with the University take great pride in smaller class sizes, as students tend to enroll for 

such reasons. However, it is important to note that the number of courses taught by full-time 

faculty in Business Management has decreased due to internal demand and the program’s 

interest in the strategic hiring of industry professionals with applied experience. While this might 

be seen as a setback or limitation, the professional characteristics of the adjunct faculty who 

teach within Business Management compensate for their contingent status. Regardless, the 

executive team recognizes the importance of preventing undue adjunct reliance and fully intends 

to reverse this trend as the program continues to flourish. Historical analysis of units offered, 

attempted, and completed by degree program in comparison to Business Management was not 

performed due to data integrity challenges resulting from the institution’s transition to a more 

powerful student information system. While this course-level detail was not fully transferred, no 

threats to student-level information were found. 

 
PART II: Core Commitment to Institutional Integrity, Sustainability, and Accountability 

Key Findings Recommendations 

1. Business Management is committed to 
providing the most powerful learning 
resources to students; however, 
ambiguity exists with regard to how 
the program’s faculty are using key 

1. The Department Chair must monitor 
and assess the extent to which faculty 
are aware and use emergent 
technologies. 
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technologies provided by the 
institution to ensure the quality of the 
learning environment. 

2. Business Management does not have a 
distinct budget as an academic 
program and a full audit of resource 
allocation to and within the program 
was not performed. 

1. The Department Chair must work with   
the Chief Academic and Financial 
Officer(s) to equip the program with a 
budget and resource allocation process 
to ensure sustainability, growth, and 
compliance with regulatory 
expectation.  

3. Course offerings and student 
demographics embody diversity and 
advance such efforts. 

1. No change required. 

4. Recent acquisitions and anticipated 
changes to the physical plant offer 
additional enhancements to benefit the 
program. 

1. No change required. 

5. The program relies heavily on a 
contingent professoriate; however, 
strategic hires to align the 
characteristics of the faculty with 
industry professionals offers much 
benefit to students. 

1. The Chair ought to work closely with 
the contingent faculty to hold either 
face-to-face or virtual meetings to 
ensure communication, collaboration, 
and a spirit of collegiality. 

6. While the productivity of the faculty 
could not be measured, it should be 
noted that the Chair of the program 
completed a terminal degree, which 
will bring additional gifts to Business 
Management and aligns the faculty 
leader with the academic credential 
required to support the program’s 
long-term planning goals. 

1. The Chair is commended for his 
efforts, and ought to monitor the 
professional accomplishments of the 
adjunct faculty, as well as their 
personal contributions to Saint 
Katherine, if any. 

7. Regular, sustained professional 
development and contact between the 
Department Chair and the contingent 
majority is an anticipated and 
therefore relatively new endeavor. 

1. See recommendation associated with 
Key Finding 5.  

8. The majority of the program’s faculty 
are in their first semester of teaching 
at the University. 

1. While no change is necessary, 
ongoing monitoring of assessment is 
encouraged. 
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Part III: Commitment to Student Learning and Success 

 

Institutions have clear educational goals and student learning outcomes. Institutions collect, 

analyze, and interpret valid and reliable evidence of learning as a way of assessing student 

achievement and success. Institutions support the success of all students and seek to understand 

and improve student success (WSCUC Handbook of Accreditation, 2013, p. 6). 

 

Business Management Program Learning Outcomes (PLOs) 

 Overview. While this self-study represents the University’s second program review, 

albeit the first within Business Management and thus exploratory to some degree, the foundation 

of an assessment culture and infrastructure was laid prior to the awarding of initial accreditation. 

However, evidence suggests that changes in senior leadership both within the administration and 

the business faculty have prevented the program from living into its assessment plan developed 

in tandem with the Office of Institutional Research and Effectiveness. The original plan as 

approved and adopted by the faculty identified a variety of assessment methods, although many 

were sustained by institutional research personnel. Initially, it was collective ambition that 

program learning outcomes and minor learning outcomes be treated as functionally equivalent 

for assessment purposes, and each outcome was intended to undergo evaluation on a cyclical 

basis every three years via thoughtful examination of several pieces of evidence (outcome 

measures). At least two of said evidences were to be direct measures in the form of student work 

products, at least one was to enable summative assessment of a particular outcome, and the 

remaining two were to be formative assessments. Students sit for the ETS Proficiency Profile 

examination at the beginning and end of their studies in order to demonstrate gains during their 

time at Saint Katherine, although measures of effect size exclusively connected to Business 

Management are beyond the scope of the assessment tool. Indirect evidences, such as current 

student and alumni surveys were also collected and factored into quality control processes.  

 The “backward” design process model to ensure the alignment of program learning 

outcomes with particular courses and signature assignments was the major intention of the first 

assessment plan design. However, unanticipated changes in leadership have arguably hampered 

assessment planning efforts, as the Office of Institutional Research and Effectiveness currently 

provides scaffolding for the assessment work without faculty ownership. This represents a major 
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design flaw in the implementation and maintenance of the program’s assessment efforts. At any 

rate, starting with the outcomes, the curricular structure is recursively and adaptively developed 

to facilitate students’ achievement of learning outcomes at three levels: Introduction, 

Reinforcement, and Mastery. The curriculum maps in the assessment plan unfold how each 

concentration within the program aligns these three levels of outcome achievement with courses. 

Outcomes are communicated to students both in the syllabus, which provides both a description 

of outcomes and an alignment grid for reference. The program’s evaluation design was grounded 

in a rubric-based approach, which maps learning outcome achievement along a 4-point scale of 

performance standards. Each rubric is indicated to be at one of the identified learning levels: 

Introduction, Reinforcement, and Mastery. Further, each specific signature assignment, which 

serves as another outcome measure, is demarcated as either formative or summative. The 

correlation of these accepted practices for assessment ensure that the evaluation methods are 

both useful and precise.  

 Although the foundational protocol for assessment was seeded approximately a year ago, 

results of this self-study point to the fact that Business Management faculty have yet to 

meaningfully engage in assessment to inform the program. While assessment occurs at the level 

of the course, no assessment evidence has been aggregated for a comprehensive evaluation by a 

faculty assembly. This finding is not surprising, due to the aforementioned changes in leadership, 

and consultation with the Department Chair and members of senior leadership strongly suggest 

that the appropriate assessment actions will be immediately forthcoming3. As a result of this 

limitation, further examination of the program’s commitment to student success is disaggregated 

by subarea, shown below, and general findings and impressions are displayed. 

Inspection of Internal Phenomena  

 Assessment results. Annual results of direct and indirect assessments of student learning 

in the program were not organized as scheduled within the designated and publicly displayed 

assessment plan, including the degree to which students actually achieved the program’s desired 

standards. Please see key findings and recommendations for immediate consideration. 

																																																								
3 It is important to consider the evolving context of Business Management in order to interpret 
this finding. While a sufficient amount of time has passed, personnel changes have briefly 
delayed assessment engagements, but indeed are forthcoming. 
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 Use of assessment information. While conversations with University leadership 

evidence verbal commitment to assessment, further action is necessary to demonstrate practices 

associated with “closing the loop.” That is, Business Management must evidence commitment to 

using assessment information to make improvements to program quality. It is important to note 

that completing this piloted program review should certainly not be discounted as the beginning 

of an effort to commit to said practices. Indeed, the request and approval to undergo a 

comprehensive program review, to the extent to which possible, evidences collective desire for 

integrity and quality control. Annual assessment plans and future program reviews must inspect 

the integrity of behaviors to use assessment details for programmatic improvement purposes.  

 Recruitment and Student Services. Recruitment for the program occurs primarily 

through the labors of the Admission’s Office, as well as the Athletics Division. Admissions 

professionals at the University work fervently to maintain clear communication via telephone, 

email, and in-person with inquiring parents and aspiring students. Support for recruitment is 

provided through regular office hours by admissions personnel, which is also a faculty 

requirement. No clear relationship between recruitment behaviors or enrollment management 

practices and Business Management was seen; however, admissions personnel are currently 

actively engaged in an enrollment management planning process. Evaluation of enrollment data 

further revealed the importance of developing an enrollment management plan as a vital action 

item for interpreting trends in a way to expand the program, which is especially important due to 

the institution’s long-term planning interests.  

While the advising needs of business management students are serviced by the Chair, as 

indicated by policy, the aforementioned changes in program leadership have required substantial 

support services from the Dean of Students. That is, while the Dean of Students has graciously 

offered service in the form of advising intervention so as to counter existing advising challenges, 

it was established previously that the faculty handle this work. For the present time, however, the 

Dean of Students offers robust, sustained counsel to drive students' course-taking decisions, as 

well as providing miscellaneous information on career advising and development, and the like. 

The practicalities of efforts to give business management students the academic contexts and 

experiences requisite for streamlined post-graduate transition into the labor market are 

orchestrated by the Department Chair, however data are not readily available to evaluate 

effectiveness in this area. 
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 Credit hour policy and monitoring. The Chair and the Chief Academic Officer (CAO) 

have the responsibility of monitoring faculty contact hours and course design to ensure 

compliance with the US Department of Education (USDE) regulations. The University’s credit 

hour policy is defined in the undergraduate catalog as follows: Semester (15 weeks); One contact 

hour (One 50-minute class session); One clock hour (One contact hour); One semester credit 

hour (15 hours of lecture or 30 hours of lab or 60 hours of internship). This review found that the 

policy is communicated in writing and orally to faculty at orientation workshops at the beginning 

of each semester. As mentioned, the Chair and CAO are ultimately responsible for enforcing 

USDE requirements. The Chair is a full participant in faculty governance and has regular, high 

quality contact with the CAO. However, beyond faculty orientation, contact with the Chair and 

the program faculty is not documented. 

Traditional measures of student success. Factors contributing to students’ academic 

success are complex and variable. Data were extracted from the University’s student information 

system in order to derive estimates of student success. Fall-to-fall cohort analyses revealed that 

95% percent of students within the program were retained from the 2015-16 to the 2016-17 

academic years. More impressively, 100% of students enrolled in Business Management during 

the fall of 2014 re-enrolled for the fall of 2015. Consistent with the previous finding that internal 

demand continues to grow, data suggest that, generally, the program does not suffer from 

attrition-related challenges, suggesting that students’ academic needs are carefully attended. 

Further unpacking student success, course-level grades were extracted and analyzed for every 

class within the program over the previous four terms. Visual inspection of grade distributions 

found that students’ scores tended to be normally distributed. Courses with greater than four 

students, which represented the overwhelming majority within the program, did not display signs 

of grade inflation or other sacrifice to evaluation integrity.  

 Indirect measures of students’ characteristics across measures of academic 

behaviors and satisfaction. A miscellaneous set of visual representations of students’ academic 

behaviors are displayed below. These data were taken from the University’s most recent 

administration of the student survey research program, which took place in fall 2016. The 

appropriate subset of the full sample was isolated, as well as a subset of questions on the survey 

instrument. 
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Visual Representations of Indirect Evidence Across Academic Behaviors 
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PART III: Commitment to Student Learning and Success 

Key Findings Recommendations 

1. Leadership changes have prevented 
the faculty body from engaging in 
directed assessment activities. 

The Chair might consider identifying 
the deficiencies within Business 
Management, and organizing faculty 
governance activities to maximize 
opportunities.  

2. Lack of clarity exists with regard to 
the use of ETS assessment results, or 
if any requests have been made to 
obtain such information. 

The Chair might consider 
collaborating with institutional 
research and effectiveness in order to 
make meaning of ETS information 
related to matriculating and graduating 
students within the program.  

3. The added energies of student services 
to supplement advising deficiencies 
within the program are commendable; 
however, there is limited, if any, 
understanding of the totality of student 
affairs and services activities with 
regard to program participation. 

The Chair ought to partner with the 
executive team, namely the CAO and 
President, in order to determine the 
nature of student affairs and services 
required to support students within the 
program. 

4. The program is to be commended for 
the student retention measures, as they 
are indicative of relative long-term 
success, despite evidence of changes 
in program leadership. 

Institutional actors must consider what 
exactly is contributing to the students’ 
successful re-enrollment behavior. 

5. Indirect measures of student success 
possess far-reaching implications for 
classroom affairs, and it is unclear 
how these are used for quality control 
and self-improvement purposes. 

While the Chair might consider 
receiving information related to 
students in the program, the senior 
leadership ought to focus on gathering 
additional information on student-
level information across programs. 

 
 
 
 
 
 

proceed to next page 
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Part IV: Core Commitment to Quality and Continuous Improvement 

 

Institutions are committed to high standards of quality in all of their educational activities. They 

utilize appropriate evidence to improve teaching, learning, and overall institutional 

effectiveness. Through strategic and integrated planning, institutions demonstrate the capacity to 

fulfill their current commitments and future needs and opportunities (WSCUC Handbook of 

Accreditation, 2013, p. 6). 

 

Program Comparisons 

 Comparing institutions to institutions, the University has implemented annual testing of 

seniors by using the nationally normed ETS Proficiency Profile. The uniqueness of the small 

program, coupled with the program’s interdisciplinary characteristics, forbid direct peer-to-peer 

comparison. However, Business Management faculty might benefit from collaboration with their 

peers at similar institutions. The faculty might also employ the Lumina Degree Qualifications 

Profile, as indicated in other institutional documentation, and refer to the AAC&U VALUE 

rubrics to develop outcomes assessment across levels. 

Unique Features 

 It is important to note that a major within Business Management at the University of 

Saint Katherine is truly distinguished by its intimate, seminar-style courses, its complementary 

relationship with the Integrated Core (unique to the University), as well as the Senior Capstone 

requirement. These strengths add to the program’s quality and rigor, its educational 

effectiveness, and multifaceted student success. With regard to its unique contribution to 

mission, uncertainty exists with regard to the program’s value to student’s Christian identity 

development. 
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PART IV: Core Commitment to Quality and Continuous Improvement 

Key Findings Recommendations 

1. There are no evidenced plans for 
comparative or benchmarking 
analyses with other institutions. 

1. Identify data sources for comparison. 
2. Collaborate with institutional research 

in order to make meaning of 
disaggregated ETS data for business 
students. 

2. While learning outcomes were 
developed by comparison with the 
nationally accepted DQP and AAC&U 
VALUE rubrics, assessment for 
continuous improvement is negligible. 

1. Incorporate assessment of outcomes in 
order to demonstrate alignment with 
DQP and AAC&U. 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

proceed to next page 
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Part V: Overarching Summary of Findings and Themes for Future Inquiry 

 

 The Business Management program at the University is rapidly approaching 

sustainability and, in if trending patterns continue, will thrive. Overall, the University has begun 

to see the effects of initial accreditation on enrollments, as previously highlighted in Figures 1 

and 2. While a favorable accreditation status likely explains the strong, positive relationship 

between the passage of time and matriculation within the program, there are likely unidentified 

variables impacting enrollment phenomena. This is especially the case in light of evidenced 

stability within a context of leadership and curricular changes. The program will be benefited by 

a deeper understanding of these contributing factors in order to maintain the trend as the 

institution begins to reach a point of financial sustainability and prosperity. It appears warranted 

to ponder the Integrated Core as at lease one of these factors, due to its interdisciplinarity, which 

brings academic gifts students use to maintain their forward academic velocity in pursuit of a 

baccalaureate. Another factor might be the institution’s sizable student-athlete population, since 

student-athletes tend to enroll in programs like Business Management. Future inquiry is needed 

to settle the matter and rule out speculation.   

 While internal demand is certainly commendable, this review identified several key areas 

requiring attention. First, it behooves the program, as well as the institution, to reconcile 

assessment matters. The Offices of Institutional Research and Effectiveness administers and 

maintains the ETS Proficiency Profile, collects indirect evidence related to the teaching and 

learning environment, and provides counsel on assessment planning and monitoring. A strategic 

partnership between the department and institutional research presents opportunity for settling 

the concern. Second, the program relies unduly on a contingent faculty workforce. While this is 

to be expected in small programs experiencing budgetary challenges, evidence of growing 

internal demand suggests that more full-time faculty will be needed in the coming academic 

years leading to the next program review cycle. This claim is further supported by the existing 

challenges with advising, as several students reported during the process of this self-study their 

uncertainty about who to meet with regarding the program’s affairs. At the present time, the 

Dean of Students offers advice to students, but this is anomalous as the faculty were charged 

with the responsibility. Forthcoming investigation should look more closely at students’ advising 

needs. Third, a budget and resource allocation process must be developed to ensure that the 
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department is able to materialize its ambitions, although no formal mission or vision statement 

were available for review.  

 Taken together, these items represent areas ripe with opportunities to strengthen the 

existing model of Business Management to ensure sustainability and a timely completion 

agenda. It is the chief recommendation of this program that the appropriate individuals convene 

to carve out a plan of action and prioritization. It is anticipated that the Memorandum of 

Understanding drafted in response to the report of the External Reviewer will hold opportunity to 

address these items in greater detail. Overall, the Business Management program at the 

University is quite strong; however, this study cannot offer conclusion regarding the extent to 

which this was happenstance or action stemming from strategic objectives. Business 

Management has enjoyed a stable past as the University of Saint Katherine, but emergent and 

preliminary evidence points to a strong future. 
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INTRODUCTION 

Enthusiasm for producing a quality program focused on helping individual students 
succeed is evident in the Business Management program at the University of Saint Katherine. 
The focus on the real-world of business integrated with the general education curriculum is 
innovative and on target. As noted on Saint Katherine’s website, “The Integrated Core Program 
provides a solid backbone for Christian liberal arts education at Saint Katherine College, 
unifying both student experience and curricular progression through cohort-based learning across 
a cumulative series of interdisciplinary courses.” 

As in any new/young program, there are lessons to be learned. The idiom “flying the 
plane while you are building it” is very appropriate to describe the current state of the Business 
Management program at Saint Katherine. Developing the curricular and staffing infrastructure 
under lean financial resources is most certainly challenging. The program has chosen to focus on 
the real-world aspects of the degree program while growing the other supporting higher 
education architecture, such as strategic planning, enrollment management, academic 
support/advising, and assessment. 

The incredible enthusiasm for building this program is contagious and overwhelming. 
While there are multiple “opportunities” to support the program’s growth, it is reassuring that the 
administration, faculty, and staff are working toward addressing those opportunities in a timely 
fashion. 
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CURRICULUM 

The program has been dramatically redesigned since the Chair joined the faculty late 
Summer 2016. His expertise in global leadership is the driving force behind the redesign from a 
curriculum more focused on economics. His passion and enthusiasm clearly have driven the 
work in this area. He has focused the restructure of the program on adjusting to the needs of the 
market, especially in talent management and effective leadership training. The student who was 
interviewed noted the willingness to adapt the curriculum as a strength of the program. 

However, the redesign has been affected by the Chair’s limited higher education 
curriculum development background. While the entrepreneurial nature of the curriculum 
development process at Saint Katherine has assisted in the timely adaptation of new curriculum, 
it has also hindered the checks and balances associated with a more established process. As 
described to the external evaluator, the curriculum process starts with an idea. That idea is 
positioned within a four-year degree program, but also with an eye to an anticipated Masters in 
Global Leadership. The idea is then discussed and forwarded to the Dean of 
Admissions/Registrar for establishing the appropriate course code and number. 

Additionally, the program’s reliance on real-world practitioners has infused the program 
with contemporary knowledge, albeit limited to the experience of the faculty. Likewise, the 
addition of mandatory internships further strengthens the curriculum’s connection to the 
everyday world of business management. While in its infancy, the logistics of identifying a 
suitable internship and the evaluation of its effectiveness requires further development. At 
present, the identification of internship possibilities is the responsibility of the student, according 
to the Chair. Faculty offer assistance which is inherently limited to their contacts. The Chair 
described the evaluation of internships as at the very beginning. A final paper on the internship is 
the sole form of evaluation at present. Student learning outcomes (SLOs) designed for 
internships have yet to be developed. 

Another key facet of the program is the senior thesis. For some students, this is a business 
plan based on their accumulated knowledge. It concludes with a final presentation. One faculty 
member noted that the level of professional presentation skills was a “miserable experience.” 

It is the opinion of this evaluator that external confirmation of the adequacy of the 
discipline from content experts will be addressed in the near future. This is not to say that the 
present curriculum is lacking. Independent confirmation of the breadth and depth of the 
curriculum will provide confirmation of a viable program. The present program review is 
addressing the overall quality of the program, not the discipline specific requirements.  

In that regard, the selection of peer institutions would provide concurrent validity. The 
institution has stated that due to the unique nature of the school, identifying peer institutions is 
not feasible at this time. It is suggested that the program (and institution) consider aspirational 
peers, those institutions that are more mature and represent the objectives to which Saint 
Katherine desires to achieve. 
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On a similar note, the program has taken minimal advantage of program learning 
outcomes (PLOs). Evidence-based decision making in higher education demands direct and 
indirect evidence to guide curriculum development. The program is encouraged to take a more 
active role in shared responsibility for assessment, especially in the evaluation of the program’s 
effectiveness. 

The strength of the curriculum is clearly the entrepreneurial, real world focus. Everyone 
from the chief academic officer to the chair to faculty to students noted the advantages of courses 
authentic in the discipline. The maturation of the curriculum development process will aid in 
ascertaining the breadth and depth of the program’s curriculum, as will the identification of 
business management programs at aspirational institutions. 
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FACULTY 

The program review documentation noted that there is only one full-time faculty 
supplemented by eight part-time adjuncts. The full-time faculty member is also the chair of the 
department with some load release. Thus, there is no one faculty member who is devoted to 
teaching full-time. It was explained that this staffing plan is due to the relative youth of the 
program and the associated budgetary constraints.  

Both the faculty interviews as well as the program review documentation stressed the 
real-world experience of the faculty. Also, the student who was interviewed noted the value of 
the practical experience in the classroom. The faculty clearly possesses the knowledge, expertise, 
and necessary experience to implement their courses. But beyond the faculty members’ given 
expertise, the implementation of the full scope of an undergraduate business curriculum is less 
than certain. Additionally, faculty are engaged outside the classroom in assisting students with 
the course material and tutoring. Yet faculty’s involvement in issues of shared governance 
remains nuanced. 

As noted, the strength of the faculty and indeed the program is the faculty members’ real-
world experience. Thus, support of faculty development, especially effective teaching and 
instructional design is paramount. The only evidence of support of teaching was the discussion 
of peer evaluation of faculty. Peer evaluation needs to be supplemented with additional faculty 
development. Some training in the formative use of assessment would help with teaching as well 
as inform the program’s effectiveness. It is of concern that faculty only know that SLOs are to be 
on their syllabi, not how the SLOs are evaluated, and how the evidence is used to improve 
student learning. This confirms the self-study finding “supportive opportunities for effective 
assessment were not observed.” 

Communication with faculty is facilitated by their small number. The Chair stressed that 
he is in permanent contact with each faculty member which facilitates a natural flow. Faculty 
participate in an institutional orientation program once each semester. While the faculty 
interviewed noted frequent meetings with the Chair, this conflicts with the self study which 
reported that the Chair “anticipated meetings with adjuncts.” One is left to wonder about the 
communication of institutional values and expectations as well as program values. Faculty 
performance is evaluated annually. The chair performs a peer observation while faculty complete 
a self-evaluation. The chair reviews both then meets with the faculty member. 

Teaching load is determined by a given faculty member’s expertise. The relatively small 
but growing student body means that most adjuncts only teach one course. Adjuncts participate 
in all essential responsibilities of the faculty and staff. 
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Potential faculty members are identified by professional business colleagues. One faculty 
member noted that he recommended one of his friends to the Chair. Furthermore, the Chair 
expressed a desire to recruit faculty from overseas. Such a recruitment strategy highlights the 
need for faculty development in instructional design and assessment. The self-study notes, 
“evidence to support professional development and support in the area of pedagogy and 
assessment was scant, at best.” 

The strength of the faculty is their professional experience. Along with their experience, 
it is clear they bring enthusiasm not only for the course content but to help students succeed. 
Would that all faculty shared this same philosophy of teaching and learning. 
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STUDENTS 

It is very clear from the data provided as confirmed by multiple interviews that the 
student body of the Business Management program is dominated by student athletes. It is 
presumed that a sizable percentage of these students are transfers, which raises the question of 
admissions criteria for first-year students as well as transfer, and the corresponding evaluation of 
transcripts. The evaluation is performed by the Dean of Admissions. While the evidence 
indicates a thorough job, one faculty member commented on the lack of preparation of some 
transfer students. As enrollment grows, more staff and administration will need to be involved. 

Educational services are provided one-on-one. Faculty identify students and work with 
them to master the content. The student interviewed commented that “there is no hiding. People 
know what you are struggling with” and offer corresponding academic support. She gave the 
example of one faculty member who voluntarily took 4 ½ hours to review science material with 
her. Despite the incredible willingness of faculty to help students, one faculty who was 
interviewed noted that some students may not be ready for the curriculum, especially transfer 
students. The Dean of Students also helps provide services as needed. Again, such delivery is 
sufficient at this time. But enrollment growth will quickly outpace the ability to provide services 
in such a manner. 

Policies regarding probation, suspension, and readmission are spelled out on the 
university website under Satisfactory Academic Progress. The Dean of Students noted that 
students on probation have mandatory study halls. She is working to develop a cadre of peer 
mentors/tutor to further assist students.  

As noted in the discussion of Curriculum and Faculty, the key strength of the Business 
Management program is the real-world experience brought to the classroom. The student 
interview was emphatic how that experience made a difference in her ability to comprehend the 
material. She specifically mentioned the practicing attorney who teaches the Business Law 
classes. Further, the Chair has instituted mandatory internships. While the department actively 
supports students to find internships, it is incumbent on the students to do so. History has 
indicated that students seek faculty recommendations. While this is laudable, it is yet another 
faculty responsibility.  
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ADMINISTRATION 

The President’s dream for higher education drove the founding of Saint Katherine. The 
relative youth of the university, however, dictates how the administration attempts to manage 
enrollment management, the strategic plan, staffing, curriculum development, and assessment. 
As the university matures, much of the decision making must also mature and become more 
evidence based. 

The Chief Academic Officer (CAO) along with other campus leaders is working 
diligently on a strategic plan. They have consciously addressed the fact that the University of 
Saint Katherine is at the beginning of its life cycle. Under the CAO’s leadership, the strategic 
planning group is also interjecting solid tenets for higher education planning as well. Thus, the 
mission and vision for the Business Management program will evolve upon completion of the 
plan, which has implications for assessment as well as forecasts of enrollment, program growth, 
and budgets. Indeed, the Chair noted that the mission, vision, and standards of practice are 
starting to be developed. 

As the strategic plan develops, financial resource allocation will follow suit according to 
the Chief Financial Officer (CFO). Additionally, the institution is closely watching program 
enrollment to identify the financial flexibility to hire another full-time faculty member. Thus, the 
Business Management staffing plan appears to be based on future revenue streams and the need 
for faculty dependent on the given term’s course offerings. Perhaps it is more accurate to say that 
potential faculty hiring is based on future revenue streams as there is no staffing plan. The CFO 
suggested that the possibility of hiring one more faculty member would not occur for at least 
another year or two. Given the number of variables impacting enrollment and thus budgeting, it 
is suggested that a financial forecast be prepared using sensitivity analysis with clear 
assumptions to evaluate the financial risks inherent in such a newly developed program. 

Enrollment management is dependent solely on the Dean of Admissions who also serves 
as the Registrar. She has developed all the marketing materials based on her knowledge of the 
institution and the Business Management program specifically. Using knowledge gained from 
the National Small College Conference, she developed an effective marketing campaign, making 
use of the Student Information System (SIS). Saint Katherine bought lists of students from SAT 
and ACT who fit the institutional profile of Orthodox Christian in addition to high school 
graduates within an 80-mile perimeter. An ardent supporter of the institution, she is working to 
develop an enrollment management plan to grow the planning aspects of enrollment beyond the 
initial stages. It is hoped that the enrollment management plan addresses the unique needs of the 
Business Management program. 
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Advising, both academic and co-curricular, had been performed by the Dean of Students. 
With the revised Business Management program, academic advising is being redirected to the 
Chair. Currently, the advising responsibilities are divided between the Chair and the Dean of 
Students. Slowly introducing the Chair to advising for which he had no prior experience is 
sensible at this time. However if the program’s strength is the faculty’s real-world experience, 
effective academic advising should be the purview of the faculty. 
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CHAIR 

The development of the Business Management program is under the purview of the 
Chair, as witnessed by his redesign of the curriculum. He emphasized a global leadership focus, 
in line with the recently established Global Leadership Institute. The self-study notes the Chair’s 
“multiple roles which tap into both academic and student affairs.” 

While the Chair has the responsibility for the overall design of the program’s curriculum, 
educational design appears to be left up to the faculty member. This is of concern as the faculty 
are recruited from industry and do not have an educational background let alone instructional 
design. The overall design of the program’s curriculum involves a sequencing of courses that 
supports a student’s successful acquisition of the program’s SLOs. Evaluation of the 
effectiveness of the curriculum is crucial to ascertain students’ success. Unfortunately, it appears 
that assessment of the Business Management program is lacking. More on this topic in the 
section on Assessment. 

The Chair’s performance is evaluated by the Dean. Given this is the Chair’s first year at 
Saint Katherine, it remains to be seen how this evaluation guides the professional development 
of the Chair. 

Much of the discussion with the Chair focused on the curriculum itself and curriculum 
development. The Chair is also responsible for overseeing the faculty and their development. He 
noted being in constant communication with the faculty which seems to depart from other 
evidence that was provided. Perhaps his intent is to be in contact with the faculty but the 
multitude of responsibilities prevents such frequent communication from occurring. Given the 
Business Management faculty are all new to teaching, providing guidance and instructional 
development are critical. 

The Chair did note his plans for the future, including recruiting faculty from overseas as 
well as a potential Masters program. Planning beyond the next semester is certainly an admirable 
quality.  A five-year faculty staffing plan would help identify curriculum needs for faculty as 
well as the ability to financially support the new additions. A solid academic program needs to 
be built on addressing students’ access of the curriculum and their success. 
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ASSESSMENT 

Assessment of student learning for a program is derived from the program’s specific 
mission statement. Given the relative infancy of the program, its mission is under development. 
The spirit and enthusiasm for the program provided by the Chair and faculty serves as a 
substitute. Likewise, the PLOs represent clear aspirational objectives for graduating students. 

There are program learning outcomes (PLOs), yet with the work being done on the 
institutional strategic plan, these will need to be reevaluated. It is suggested that the PLOs be 
revisited after the strategic plan is finalized so the flow from strategic plan to program mission to 
PLOs is clear. 

At times, the PLOs combine multiple outcomes in one statement. For example, PLO 2 is 
categorized as broad and integrative knowledge/critical thinking. Yet, “define and frame a 
problem,” “justify significant challenges,” and “develop a multidisciplinary approach to a 
solution” are all outcomes embedded in one PLO. 

In discussion with the Chair, he noted that the key performance measures used to review 
and assess the program’s success are common sense: retention, alumni employment, level of 
student preparation for the program both before and after, a self-assessment survey, exams, 
transfer rates in and out, and a four-year completion rate. While these were discussed, specific 
evidence related to the use of such metrics to measure success was not provided due to time 
constraints.  

No evidence was provided of the process for assessing student learning. This appears to 
be due to two factors. First, the Chair and faculty are dealing with overwhelming loads. Second, 
the noted strength of real-world experience appears to have created a detriment for assessment. 
Specifically, the program faculty’s lack of higher education administration and assessment 
experience also means a lack of understanding of the critical role of assessment in evaluating and 
improving the program’s effectiveness. According to the self study, “the Business Management 
faculty have yet to meaningfully engage in assessment to inform the program … no assessment 
evidence has been aggregated.” Clearly, this needs to change. 

Finally, it was noted in the self-study as well as in interviews that the program has not 
designated peer institutions nor specified benchmarks as it is their opinion that the program is too 
new. Be that as it may, the evaluator suggested the use of aspirational institutions, those Business 
Management programs at institutions to which the program aims to emulate. The Chair noted 
that his own vision was a “small Pepperdine.” 
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COMMENDATIONS 

1. The passion and enthusiasm for providing a quality higher education is to be commended. 
It permeates all facets of the University of Saint Katherine and given the focus of this 
program review, the Business Management program. 
 

2. The integration of real-world expertise into the classroom is a significant strength. 
Helping students go beyond theory (according to one faculty member) and relating it to 
the actual world of business is a noteworthy advantage for the program, one that is 
distinctive and sets this program apart. 
 

3. The adaptation of Association of American Colleges & Universities High-Impact 
Practices in internships and senior capstone projects (BUS 499) takes advantage of the 
benefits ascribed to such innovations. Internships are a vital part of today’s business 
curriculum. Making them mandatory infuses the real-world into the student’s experience. 
Likewise, the senior capstone projects integrate written and oral communication skills 
across the undergraduate curriculum. 
 

4. The small size of the program does present an advantage to students. As the one student 
who was interviewed noted, “there is no hiding. People know what you are struggling 
with” and offer corresponding academic support.” Faculty are exceedingly helpful and 
focused on student success. 
 

5. The development of a comprehensive strategic plan will help the planning and 
administration of the university. Solid tenets of higher education planning are already 
being used which will benefit the institution. 
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RECOMMENDATIONS 

1. Assessment of student learning is a cornerstone of any academic program. This needs to 
be made a priority for the Business Management program. It is strongly suggested that 
the following questions be addressed: 

a. How are the stated student learning outcomes (SLOs) appropriate to the mission 
of the program (which begets the development of a program mission statement), 
students, and other stakeholders? 

b. What evidence do you have that students achieve those SLOs across the 
curriculum, in accordance with the program’s curriculum map? 

c. In what ways do you in the program analyze and use evidence of student 
learning? 

d. How do you ensure shared responsibility especially with faculty for student 
learning and assessment of student learning? 
 

2. Developing a coherent enrollment management plan tied to the strategic plan will be a 
priority. Relying on one person to perform all the functions of enrollment management 
will restrict the ability of the institution and especially the Business Management 
program to respond to the program’s growth. 
 

3. As noted, the development process for the strategic plan was commended. But dependent 
on the development of the strategic plan will be the related development of the program 
mission and revision of the program student learning outcomes (PLOs). Additionally, 
financial resource allocation should be consistent with and flow from the strategic plan, 
both in annual operating budgets and in resource forecasts. 
 

4. There has been a reluctance to identify peer institutions due to the unique nature and size 
of the University of Saint Katherine. It is suggested that the Business Management 
program reframe this argument to identify at least five aspirational programs. Pinpoint 
the strengths, weaknesses, opportunities, and threats of these programs and apply the 
lessons learned to the Business Management program at Saint Katherine. 
 

5. While the curriculum development process currently benefits from the Chair’s expertise, 
it needs to expand to include lessons learned from the aforementioned aspirational 
institutions both in content and in logistical process. Summative input from key areas at 
the university including faculty (professional expertise, knowledge of the Business 
Management curriculum map), enrollment management (student enrollment projections), 
financial management (tuition revenue projections under differing enrollment forecasts, 
direct cost of faculty and facility resources), and academic support services (anticipated 
student needs) are just some of the key areas to be considered. 
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6. Slowly introducing the Chair to advising for which he had no prior experience is sensible 
at this time. However if the program’s strength is the faculty’s real-world experience, 
effective academic advising should be the purview of the faculty. 
 

7. Support for the instructional design element in the Business Management program is 
needed. While faculty are experts in their disciplines, they have little to no experience in 
teaching and classroom expectations. Faculty development needs to be integrated in 
regular interactions with the Chair and CAO as well as special topics such as effective 
assessment, differentiated instruction, and the appropriate use of technology. 
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1.

Program Review - Curriculum

Strongly Agree Agree Disagree Strongly disagree No evidence

1. The curriculum represents contemporary knowledge in the discipline.

Strongly agree Agree Disagree Strongly disagree No evidence

2. The curriculum adequately reflects the breadth and depth of the discipline

Strongly agree Agree Disagree Strongly disagree No evidence

3. The sequencing of courses is appropriate to foster mastery of the discipline.

Strongly agree Agree Disagree Strongly disagree No evidence

4. The curriculum is competitive with curricula offered at peer institutions.

Strongly agree Agree Disagree Strongly disagree No evidence

5. The program outcomes clearly articulate the knowledge and skills that students are expected to

demonstrate upon graduation.

Strongly agree Agree Disagree Strongly disagree No evidence

6. Upper-level undergraduate courses are sufficiently advanced to differentiate them from introductory-level

undergraduate courses.

Strongly agree Agree Disagree Strongly disagree No evidence

7. The student work presented indicates that graduating students are prepared for viable careers in the

field.
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Not discussed

Not discussed

The PLOs contain multiple outcomes in one PLO. They need to flow from
the strategic plan.



8. What would you describe as the strengths and opportunities for enhancing the undergraduate curricula?

9. What strengths and opportunities for improvement did you observe in the student work presented during

your site visit? 
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Program Review - Faculty Rev May 2017

Strongly agree Agree Disagree Strongly Disagree No evidence

1. Collectively, the faculty possess the knowledge, expertise, and necessary experience to fully implement

the scope of the curriculum.

Strongly agree Agree Disagree Strongly disagree No evidence

2. Overall, the faculty use innovative teaching methods to enhance student learning.

Strongly agree Agree Disagree Strongly disagree No evidence

3. The faculty are engaged in student learning outside the classroom through advising, mentoring, and

project supervision.

Clear, strong

communication Moderate communication Some communication No communication No evidence

4. How are program values and expectations communicated to you? Give examples.

5. Explain how faculty performance is evaluated. Explain how administrator performance is evaluated.

6. How do you identify new faculty members? What do you look for in a potential faculty member?

7. How do you develop/support full-time and part-time faculty members?

(1) How do you determine faculty development needs? Do you get input from faculty?

(2) How do you allocate faculty development resources?
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8. How do you orient faculty members to St. Katherine, to the program, to their courses?

9. What do you think are the overall strengths of the faculty?
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Program Review - Real-World Experiences

Very active Moderately active Somewhat active Not at all active No evidence

1. The department is active in assisting their students with researching and applying for internships.

Very active Moderately active Somewhat active Not at all active No evidence

2. The department provides opportunities for their students to work with external professionals in their field.

3. What do you think are the strengths and opportunities for enhancing professional opportunities?
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Program Review - Overall

1. What are the areas of distinction that characterize the program as a program of excellence in higher

education and career preparation?

2. What are the key factors to continuing to provide an exceptional education and life-changing experience

for students?

3. What are the external threats or hurdles in the next five years and how do you plan to address them?

4. Describe educational support processes (counseling, advising, tutorial, computer facilities, libraries, etc.).

How are they designed, managed, and improved?
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Program Review - Student/Stakeholders

1. What are the target student segments for the Business program and why? What are the admissions

criteria for Business? First-year? Transfer? International?

2. Who are the major stakeholders for the Business program other than students?

3. What educational services do you provide to students? How do you keep current with students' needs?

4. How do you identify students at risk? What steps do you take to retain students?

5. Any articulation agreements with relevant two-year business programs?

6. Policies for acceptance of transfer of credit?

7. Academic policies used for placing students on probation, suspending, and for readmitting students?
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Program Review - Chair

1. Describe the development, educational design, and continuous improvement of the business program.

Who is responsible for the development, educational design, and continuous improvement?

2. How are the program's values and performance expectations communicated to faculty?

3. What are the key performance measures you use to review and assess the program's success?

4. How is your performance as chair evaluated? How are faculty evaluated?

5. How are faculty evaluated?

6. How are ethical academic practices ensured? How are societal impacts addressed and measured?

7. How do you identify new faculty members? What do you look for in a potential faculty member?
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8. How do you determine the appropriate teaching load for faculty? Do you take into account the load at

other institutions for adjuncts?

Strongly agree Agree Disagree Strongly disagree No evidence

9. Part-time faculty participate in all essential responsibilities of the faculty and staff.

10. How do you monitor/evaluate your faculty's business and industry relations?
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Program Review - Chief Academic Officer/President

1. Describe your formal process for strategic planning. Describe how faculty and staff participate/have a

voice in the strategic planning process.

2. What are your short- and long-term objectives for the program? What are the corresponding

performance measures?

3. What are the key performance measures you use to review and assess the program's success?

4. How do you evaluate the chair? the faculty?

5. How are ethical academic practices ensured? How are societal impacts addressed and measured?

6. What is your faculty staffing plan for the Business program? How is this related to your strategic plan?

7. How does the composition of your faculty provide the required depth and breadth of theory and practical

knowledge?
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Program Review - Assessment of Student Learning

1. What is the mission of the Business program?

2. What are the student learning outcomes for the program? How do they flow from the program mission?

3. Describe the process for assessing student learning in the Business program.

4. (1) Identify student learning outcomes assessment information and data

(2) internal and external

(3) formative and summative

5. How do you analyze and use assessment data? Can you name specific improvements/changes? Have

you had sufficient time to reevaluate those improvements?

6. Describe the Business program's use of benchmarking/comparing to best practices.

Even though St. Katherine is a relatively young institution, if you could, which business programs would

you compare to and why?
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